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Session Title

Breakdown

Session 1: Breaking the ice and

developing rapport

Using ice-breakers to build rapport and
atmosphere

Using ice-breakers to help develop
cooperative and collaborative skills

Keeping it communicative: learning by doing
Discussing course approaches

Reflections: The course participants will share
their previous teaching and learning
experiencing, and what kind of environment
they believe is most likely to lead to effective
second language learning.

Introduction to the reflective diary: Teachers
will add relevant action points to their

reflective diaries

Session 2: CORE SKILLS:
Developing understanding of
the different aspects of

Classroom Language

Developing understanding of how classroom
language can aid language acquisition
Identifying and teaching classroom language
in context, and in a fun, engaging and
motivating way to our young learners
Promoting the use of transactional /
interactional classroom language in the young
learner classroom

Functional language: Getting our students to
provide the language of instruction in the
communicative YL classroom

Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 3: CORE SKILLS:
Effective methods and
approaches in the elementary
school second language learning

environment

What do you know about child language
learning? - quick quiz

A review of second language learning
theories, methods and approaches

What do the researchers think? How can we

10




use the views of prominent researchers to
improve the effectiveness of the second
language learning environment?
Developing understanding of the main
differences between language learning and
language acquisition

Using motherese to aid our second language
learners

Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 4: CORE SKILLS:
Task Based Learning 1

To develop your understanding of Task Based
Approaches that are likely to increase the
effectiveness of second language learning.
To develop your understanding of the role of
pre-tasks, main tasks and post tasks
To exploit a low level kids reader using a
broadly task based approach

To take part in a Task Based lesson suitable
for children.
Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 5: CORE SKILLS:
Task Based Learning 2: From
task type to lesson

To review task based approaches.

To develop your understanding of the role of
different task types when it comes to
increasing the effectiveness of the young
learner second language classroom

From task type to lesson: Starting with a task
type and developing it into a fun, engaging,
motivating and coherent task based lesson
To present your task based lesson to the rest
of the team

Reflective diary: Teachers will add relevant

action points to their reflective diaries

11




Session 6: Differentiation in the
Mixed Ability Classroom

To develop your understanding of the role of
differentiation in the young learner classroom.
To develop your understanding of
differentiation according to ability.

To develop your understanding of
differentiation according to learning styles.
To develop your understanding of
differentiation in relation to task outcomes
and the levels of support you can provide to
your young learners.

To develop your understanding of how to
differentiate your own activities / tasks and
outcomes.

Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 7: Mixed Ability and
Learning Styles

To develop your understanding of learning
styles and differentiation

To raise awareness and review multiple
intelligence theory

To reflect on how activities appeal to different
multiple intelligences.

To develop your ability to differentiate in
terms of learning styles in relation to goals,
expected outcomes, and levels of support.

To discuss how to teach to the learning styles
of a diverse group — no student left behind!
Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 8: Classroom

Management

To use mini-whiteboards as a classroom
management tool

To develop our understanding of classroom
management

To develop our understanding of classroom
interaction patterns

To improve our classroom organisation

12




To improve discipline and our classroom
control in the young learner classroom

To understand how time-management can
impact the effectiveness of our young learner
classes

To discuss how to build a good rapport and
atmosphere with our young learners
Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 9: Pair and Group
Work

Adapting materials so as to promote pair and
group work in the young learner classroom
Learning and modelling how to set up pair
work and group work effectively in the
communicative young learner classroom
Discussing the role of the teacher — What is
effective modelling in the communicative
classroom?

‘Over to you’- designing a range of pair or
group activities that match the learning
requirements of your students

Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 10: Songs, Rhymes, and
Chants

Using songs, rhymes, and chants to develop
motivational levels, musical intelligences and
natural speech

Exploiting rhymes, chants and games that
match with your curricula requirements
‘Over to you’ - Exploiting songs in an
effective manner that matches the learning
requirements of your students

Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 11: Content Language

What are the aims and rationale of CLIL

13




Integrated Learning
— The four C’s

based classes?

The core principles underpinning CLIL
Developing understanding of the key
differences between CLIL based teaching and
EFL

Reflections: What can you apply into your
language classes?

Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 12: Content Language
Integrated Learning: Countries,

Travel and Geography

Using a broadly task based approach to
effectively teach CLIL based lessons to YLS.
Improving our YL’s understanding of the
world

Improving engagement and motivational
levels in the YL CLIL classroom through the
dissemination of real world knowledge

Using multi-media resources to enhance CLIL
based teaching

Generating and enhancing the CLIL related
classroom contributions of our young learners
using a range of activities including cootie
catchers, memory games and board games.
Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 13: Story Telling and
Drama

To develop understanding of the rationale for
promoting reading in the YL classroom.

To investigate how using stories in the YL
classroom requires an integrated approach
toward teaching and learning.

To understand, use and design different reader
based activities in the YL classroom.
Reflective diary: Teachers will add relevant
action points to their reflective diaries

14




Session 14: Creating Your Own * Reviewing the key elements studied in

Lesson previous teacher training sessions

* Developing your understanding of the role of
classroom language in the young learner
classroom

* Developing your understanding of classroom
management in the young learner classroom

* Developing your understanding of the role of
differentiation in the young learner classroom

* Developing your understanding of the role of
task based learning in the young learner
classroom

» Reflective diary: Teachers will add relevant

action points to their reflective diaries

After completion of the intensive part of the teacher training course, the

course participants will type up their reflective diaries before submitting this

as their course homework.
BV R  FEARNRHILPIPIRIFAY PR K ER 3 ENHE

PP o
Session 15: Presenting your * Developing understanding of the model lesson
lesson plan plan

* Developing understanding of the whole class
peer presentations

» Peer presentations should include the rationale
for the lesson plans, for example, what was
done, what went well and what could be done
differently to meet the needs of a mixed
ability classroom.

» Peer presentations should last 1 hour and
should include descriptions, demonstrations
and the facilitation of open class discussions

» After the lesson plans have been presented,
the rest of the course participants will provide
feedback using the praise sandwich

» The presenters can use this feedback to make

15




appropriate modifications to their lesson plans

Session 16: Interactive Story

Telling

Telling stories in a fun, motivating and
engaging way

Improving interactivity when storytelling
Taking an integrated approach towards
storytelling in the classroom

Using storytelling to enhance a range of core
skills in the YL classroom

Generating and enhancing the classroom
contributions of our young learners when
storytelling

Reflective diary: Teachers will add relevant

action points to their reflective diaries

Session 17: Presenting your

lesson plan

Developing understanding of the model lesson
plan

Developing understanding of the whole class
peer presentations

Peer presentations should include the rationale
for the lesson plans, for example, what was
done, what went well and what could be done
differently to meet the needs of a mixed
ability classroom.

Peer presentations should last 1 hour and
should include descriptions, demonstrations
and the facilitation of open class discussions
After the lesson plans have been presented,
the rest of the course participants will provide
feedback using the praise sandwich

The presenters can use this feedback to make

appropriate modifications to their lesson plans

Session 18: Listening and

Speaking

Promoting speaking and listening in a fun and
engaging manner in the YL classroom

Effective strategies for developing a range of

16




listening and speaking abilities

Resource share - finding and using the best
listening and speaking resources

‘Over to you’ — adapting materials so as to
focus on the development of listening and
speaking skills in the young learner classroom
Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 19: Presenting your

lesson plan

Developing understanding of the model lesson
plan

Developing understanding of the whole class
peer presentations

Peer presentations should include the rationale
for the lesson plans, for example, what was
done, what went well and what could be done
differently to meet the needs of a mixed
ability classroom.

Peer presentations should last 1 hour and
should include descriptions, demonstrations
and the facilitation of open class discussions
After the lesson plans have been presented,
the rest of the course participants will provide
feedback using the praise sandwich

The presenters can use this feedback to make

appropriate modifications to their lesson plans

Session 20: Vocabulary and
Grammar Development: A

Lexical Approach

Developing understanding of and analysing
the specific vocabulary and grammar related
needs of YLs at different developmental stages
Applying knowledge of relevant theories of
language acquisition such as noticing, retrieval
and generative use to a task based lesson
Experimenting with a selection of activities
appropriate to different teaching and learning
styles

Reflective diary: Teachers will add relevant

17




action points to their reflective diaries

Session 21: Presenting your

lesson plan

Developing understanding of the model lesson
plan

Developing understanding of the whole class
peer presentations

Peer presentations should include the rationale
for the lesson plans, for example, what was
done, what went well and what could be done
differently to meet the needs of a mixed
ability classroom.

Peer presentations should last 1 hour and
should include descriptions, demonstrations
and the facilitation of open class discussions
After the lesson plans have been presented,
the rest of the course participants will provide
feedback using the praise sandwich

The presenters can use this feedback to make

appropriate modifications to their lesson plans

Session 22: Reading and
Developing Understanding of
the World

Improving understanding of the world through
the medium of storytelling

Improving engagement and motivational
levels in the YL classroom through the
dissemination of real world knowledge
Using multi-media resources to enhance
development of understanding of the world
Using competitive activities to develop
motivational levels while developing
understanding of the world

Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 23: Presenting your

lesson plan

Developing understanding of the model lesson

plan

18




Developing understanding of the whole class
peer presentations

Peer presentations should include the rationale
for the lesson plans, for example, what was
done, what went well and what could be done
differently to meet the needs of a mixed
ability classroom.

Peer presentations should last 1 hour and
should include descriptions, demonstrations
and the facilitation of open class discussions
After the lesson plans have been presented,
the rest of the course participants will provide
feedback using the praise sandwich

The presenters can use this feedback to make

appropriate modifications to their lesson plans

Session 24: Writing

Developing writing activities that meet the
needs of differentiated groups of learners
Taking an integrated approach toward
developing writing skills in the young learner
classroom.

Incorporating aspects of creative play into
writing tasks

Demonstrating writing based activities which
incorporate different learning and teaching
styles

Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 25: Presenting your

lesson plan

Developing understanding of the model lesson
plan

Developing understanding of the whole class
peer presentations

Peer presentations should include the rationale
for the lesson plans, for example, what was
done, what went well and what could be done

differently to meet the needs of a mixed

19




ability classroom.

Peer presentations should last 1 hour and
should include descriptions, demonstrations
and the facilitation of open class discussions
After the lesson plans have been presented,
the rest of the course participants will provide
feedback using the praise sandwich

The presenters can use this feedback to make

appropriate modifications to their lesson plans

Session 26: Mixed Ability:

Testing and Learner Training

Developing a variety of approaches toward
testing in the young learner classroom
Re-doing the spelling test

Using interactive tests

Gamifying the testing process

Developing understanding of the role of
different question types while testing
comprehension

Reflecting on how to push our students to
think beyond texts / transcripts

Discussing testing approaches in your own
specific contexts

Reflective diary: Teachers will add relevant
action points to their reflective diaries

Session 27: Presenting your

lesson plan

Developing understanding of the model lesson
plan

Developing understanding of the whole class
peer presentations

Peer presentations should include the rationale
for the lesson plans, for example, what was
done, what went well and what could be done
differently to meet the needs of a mixed
ability classroom.

Peer presentations should last 1 hour and
should include descriptions, demonstrations

and the facilitation of open class discussions

20




» After the lesson plans have been presented,
the rest of the course participants will provide
feedback using the praise sandwich

» The presenters can use this feedback to make

appropriate modifications to their lesson plans

Session 28: Developing a range e Using visuals to scaffold teaching of junior
of strategies to promote high school projects

effective project work in the e Using matching activities to scaffold teaching
elementary school environment of a reading text

e Using ranking activities to develop
understanding of a reading text

e Using internet based mini-projects to develop
text level understanding

e Using vocabulary activities to review key
items and to introduce new concepts

e Focusing on the role of projects and different
project types

After the final workshop the course participants will submit their completed lesson

plans.
FYRAE  SRAHEP PR BIREFTLKE- B o

On completion of the course the course participants with full attendance will have

earned credits for the input session part of the internationally recognized Trinity /
BC TYLEC course.
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